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ABSTRACT ‘ > /- T, L. ‘ )
The terms gloss and glossing.are being used tco . .«

)

designate and describe the systematic use of marginal nctes and other
extra-text notations to direct readers' attention while they reads .
Gloss notations may serve as an aid to direct students to ccntent
areas of text and to levels of understanding that make cptimal use of
their current--and sometires limited--reading ability. Since one -
purpose for using gloss is to encoutageédevelopnent amrd application -~
of specific comprehension skills and thée "general strategies" that

. efficient readers use in understanding text, it seems approgriate to
use redding materials that are designed to teach reading skills and

strategies. Three possible times to introduce gloss activities
include (1) the initia) stages of reading instructior, (2) the -
transition from learning reading skills in a reading class to.
applyind them to content area materials, and (3) during remedial
instruction. It must be noted that toc much gloss -may interfere. with®
students' understanding, while too little gloss is likely tc bhave no
effect at all on ‘their understanding. Also, the stages c¢f gloss may. ’
be primarily reader/text dependent. Ultimately, glossing IS Ecth™a = -
way to strengthen students' reading comprehension skills and
strat®gies, and -a means to provide students with the metacognitive
knowledge and insights assumed to underlie th® ability to ccmtrol

one's cwn mental activities. -(BOD) , .
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+ As Otto reported at last year's (19§0) meeii;xg of thé Ameri;éxf
"Reading Forum, a growing mxfxber of rpeople have been working yvith a tech-
nique that involves the systematic use of marginal nofes and other extra-
text notatibns to direct readers' attention while they read. The terms .
"gloss" and ""glossing' are being used to des1gnate and describe the tech-
nique. As we have said many times, ne1ther the 1dea nor the term ﬁgloss"
is new. Both have been armmnd at least since -medieval times, when
theologians us.'ed gloss to elucidite scriptﬁres. "We are attempting to
refine the te!hmque by moving toward "systematic'' glossing procedures
that can be used with confidence, both formally in preparing instruction-
. al materials, and 1nform;11y, in face-to-faqe teaching in the classroom.
Instead of relying on traditi adjugct aids like ques;ions and J

advance orgari s, we want to be ablk to direct readers' actiwg atten- |

)

(

ay

tigﬁ‘to pl_ace’sﬁ'o.& text where the application of specific skills or stﬁ:- T

> gies would be approprmte ,; to instances .where a particular strategy ¢

/ be useful £oraextractmg meaning, and to key words and ideas. In other
2 words, we aré trying to share mature readers perceptmns of and ms1ghts -
\O . .
M into the readmg process with de\relopmg neaders.
N ) In two papers presented at last year's meetmg, Otto descnbed gloss
-, as a two-faceted process that se’eks to enhance -a reader's ability to deal
- ‘\) ‘ ) 4 - ,,. ~ . ~ ‘ ] N 2 . p) ‘ . ' ) ,
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" Corttent Area Reading Material

& - .
with both process and content related matters in seekmg to understand

pnnted mtenai He also pointed out the need to choose specific skills
and strategxg‘s for develq;ment through glossing. In anothervpresentatmn
in the present session, Richgels and Hansen ofzfer guidelines for dﬁsigning
glqés nptations and examples of gloss notations for a wide variety of con-
tent area text selections. \ i

| While the existing papers suggest answérs to many questions reiated'
to the development tif g‘loss'notati‘ons‘, many questions remain.’ Sourez of
these questions address basic issues selated to the day-to-day use of

~ the glossing technique in classrooms. In the remainder of this ﬁaper we

pose what we believe are some critical questions and ?uégesf some tenta- S

tive answers.

Question #1: Are tertain types of réading‘ material
more suited for gloss notation than' others?

’

Most of our thinking and effort so far has been directed taward

~ adeveloping gloss for content area text. However certam ‘realities

related to content area reading present pro’olems as well as opportunities

for the teacher attenntmg to use gloss.’ notation. For '‘example, the read-
ing abilities of students in ‘any given content classroom will always vary
a great deal. Some students will have extensive reading ab111ty while

others may lack even basic reading skills.  Likewise, the backgromd.
edge and experiences of stndents will vary cons1d@1y These and-

" other 1nd1v1dual differences in smdents are factors which content area

teachets must cope with daily; but these d1fferences come into focus,

and. demand exphc1t attentmn when one prepafes gloss r*:tatwns
=




. » While facts such as these set hm"dles_ for teachers vho attempt to
> use gloss;'"ti';ey also serve to mﬂersccm’tbiprospects that gloss offers

4 _

to teachers. Gloss notatmn may serve as an aid to dlrect students to
"areas of text to levels of understanding that make optnnal use of
7 their &urrent -- and sometimes limited -- '/readi.ng dbility. By directing
- __ individual student's attention thro‘ugh.g.loss notations in text we think
that there is prospect of enhancing the understanding and reading ability
of the less able student and, at the same time, of challenging the more
capable one. o ' .

.
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Develo;xmntal Readmg Materials R - ’

N ~ In addxtmn to com,éa( area text, thé material used in a readmg

class may o}'fer prospects for glosg act1v1t1es. Onte purpose for usmg

gloss is to encourage c‘l@velopment and applicdtion of spec1f1c comprehen-

sion skills and the "gegeral strateg1es" that efficient readers use 'in s ~

\.mderstandmg text. .W1th this purpose m{ mmd, it seems appropnate to

use reading materials which are designed fo teach reading skills and ‘

strategles. Using reading mtenals in which content knowledge acquisi-
tion is relatively less 1nportanx may allow the teacher preparmg goss
to concentrate more on prooess and not feel that subJect matter content
,15 being neglected. \ ) t

- It seems safe to hypothesne ‘that students who are just acqu1r}ng
reach.ng slulls and strategies could: benef1t from gloss notations which
g1ve ms1ght into the appropriate apbhcatmn of the skills and stmtegles
in the readmg materml they encounter. ¢ For example the brief ;wmanes <
B of stohes, purpose settmg quest:.ons,-dnectmns regardmg spec1f1c use

of comprehension skills in the text, and other smlla; qumt1on nor- )
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mally contained in basal tqaéher mamzals could be rewri;ten at an appro-
priate reading level and placed in student books 'toyenhance’ not only
their undérstanding of the reading skills apnd strategies that they have -
been taight but also the content. of the mteri;l.\ | , |
~  Reading skills and strategies that are carefu‘l'l"y taught:and remforced

4

_with gloss activities in a.reading class will not however, automaticaily
transfer to content area texts. As students move into the. upper grades
they are faced with materials that have a more d1stmct1ve expository
writing style, content Spec1f1c vocabulary, and 'a host of new concepts.
However, the mtroductmn to gloss act1v1t1es along-with ‘the introduction
of reading comprehensmn s strategies in the reading class has
prospects of shortemng the. tremendous - step that now exists betwean
"learning %o read" and "readmg to learn'. : ~ '

Lo
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Material Supplemental to Basic Text -

Gloss notations could also be used effecuvely with the suppleiental
materials which students are expected to read.

. In a content classroom, supplemental materials cculd be glossed to
demonstrate and gulde students in the development and application of
appgopriate readmg skills ‘and strategies to be used in readmg the text
for the class. A teacher might develop lessons usinig gloss notations on
transparencies, handouts and other supplemental reading materials to be
used with the class. Students could receive instruction, t.hrqugh the use
of the glossed supplemental material, on appropriate ways to read their
subject area text. : . v ’

In a reading class where gloss notations are T provided f01: narrative
style. reading materjal, the problems associated with traxlxsferring read-

}
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" above reading materials-used w1th gloss notations appear to. bffer pros-
. pects for helpmg students to bétter ccmprehena what they are asked to,

of these times .

ing skills mght be Atssened" if e:gpos:.tory style supplemental material

. weye also prov1ded Elementary levea. weekly MSpapers could serve as’
supplemental readmg material to be used with gless notations. Teachers

could also prepare supplemental readmg material ‘written in exp051tory

. style, like’ content mtenal yet at a readmg level adapted to their

——

students -ability. ’ -
In sunnary the questmn of what type of text is best suited for glos

" activities appears to be a matter of individual chon:e Each of the
abovg, types-of reachng materials pose certain lmtatmns and present cer-

tam problems for the teacher who prepares gloss. l-iowe*, ‘each of t.he

[N

read. " E
Question #2: At what point in reading instruction should -

gloss ,activ‘ities be introw_d?,/ & <

The answer to que\an one w111 go a long way toward provldmg in- -

>

sight for answering this questmn We w111 bnefly discuss ree pos-

sible times to introduce gloss agtivities to students. We beheve that

gloss has: prospects for enhancing children's ;ﬁerstandmg of text at any

‘¢ \

An introduction to gloss activities could accompany the mstmctmn

- qf begmnmg readmg canpréhensmn skills and st‘mteg1es An exam:matmn

begms early in t.he f:u‘st grade. Appropriate types of Aoss notations
caild serve as a means to help. young reagders better understand the value

. of ?emin reading camprehension sgills ‘and strategies. Gloss used at
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T of baeal readmg programs will. reveal that comprehension skill instxuction
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this stage in children's readmg development Zoould have /ObJeCtlveS more
d1rectly related to process than coptent. The use of gloss activities

in the initial Stages of regclmg mstructlon would be subJect to an im-
portant . conchtmn That the skills and strategies' that are mtroduced -
have pract1cal value for begmm.ng readers and that this value be clearly

demonstrated. We thmk that gloss can serve as an effectlve means to,

' demonstrate the importance of reading skills and strateg1es to the begin-

~

ning reader. s L .
Another time to introdice gloss is when students are requiredito

‘make the transition from learning reading skills in a reading clas’s,\ to

applying ﬂlem to content area matenals. We- feel certain that gloss. has

great promse for helpmg students both develop and apply effectlve read\\

\

ing behav13rs in understandmg exp051tory text,

4

Finally, thé teacher might introduce gloss to the students who nglis-

\.

play comprehension dlffiaxl'tiés in reading. Such a use of gloss as a

Temedidl btrategy might occur when students are using either content-area~

miterial or developmensal reading material‘. ‘ Gloss used at this time, °
and in th1s\ummer would be designed to help’ 1nd1v1dual smdehts make Lo
tﬁe{ans;ltmn from acquiring reading SklllS to applymg them wheh they

-~

read. T

%tion #3: What is the o‘pti_mal amount of gloss notatien . ;'-
' for enhancing the understanding of the text? o .

?

It has béen suggeswdﬁat gloss notations be'prepax:ed for two pur-
pose5' " (1) to enhance readers' understandmg of'the specific content at
hand, and (2) to shape the det}izlopment and em:ourage the’ dp'pllcatlm oii
neadet_s skills strategxes related to the pl__'c:cessﬂ of readmg. How




’Q 11ke1y to have no effect at all on their m‘xderstandmg

.7‘

mch gloss is/needed to accamplish this? The answer to this question may
cniy be found tﬁrqugh carefullyl planned research studies. The questi"on
goes beymd the concern that attention must be gi{ren. to the amount of

time available to read gloss ncztatioh and perform accompanying activities..
_The quest'ion relates to the common sen:se .potion that at some point the
amunt of gloss notatmn in a text wi&l become an’ mportant factor m‘
whether students &erstand what they are asked to read ~Too much gloss

" may mterfe,:ymth students mderstandmg wh11e too little gloss is
%

It remains to be detemu.ned whether the answer to this questmn will
be denved from sub‘jectwe judgements on the part of teachers using gloss,
. 6r from well defined guidelines developed by carefyl research. -
\' ]
@gstmn . Should the .stages of gloss (demnstrauon,

. ) : dgvelopment internalization and fading)
. ~have both vertical -and hordzontal aspects?

~ v

Otto and associates have er.msmned four stages for gloss’ notations:
- demonstratmn, where the intent is to create neaders' awareness of 5
approaches to text that help thew comprehend and develop their enthusiasm

for working with glossed materials 3 (2) develgm@t -vhere readers are

given explanations of how to use skills and strateg1es and opportumues

to apply them in readmg content-area textss (3) mtemahzanon, where

readers move toward a level of metacogmtmn, including awareness of

(a) wherrto apply the skills and strateg1es they have learned, and

(b) which.of them is most appropriate in ‘a given situation; and 4) M
where readers are simply renundeg to think about the1r own efforts to
understand what they are readmg to think about the skills and strategies

y "
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» that help them to conprehend and to correct miscues and msconceptmns. :
Exactly how students will or should progressfthrcmgh these stages has not
- been dete;mmed To the present however, we have been inclined to think
of the strategies as lppocess rela ": Students mqve systematically
from one stage to the next as they become more famitiar with the skills
and strategies of the reading process. ° ‘ :

Howev€T, it may be that the stages vould better be thought of as-
"materials related'. ‘Studemes would progress through ‘each stage acquiring
skills end strategies 1n material of a certain type and d%fﬁculty They
would then, to a certam extent need to repeat the stages as they encount-
er new text uﬁtenal at a h1gher difficulty levels. )

In other words, the stages may be primarily teader/text depe.ndent
The stages may depend upon students' ab1ht1es and experiences relevant
to understandmg a certain text. Thus a student might be at the
'develﬂ stage with one type of text which requires certdin skills

{ . : . .
and strategies and at the internalization stage with other text materials
)

requiring different skills and ﬁstrategies.
.Question #5: What should be the goal of gloss notation?

The primary goal of glossing is to help students not only to acquire *
But also to internalize and apply the skills and- strategles that enable
them to be mdepefkdent readers of the full range of material they en-

~N
counter. To subscribe fully to this goal one must envision a reader who

. »

reads, with -_complete camprehension, *everyﬂxing possible. However, com-
prehension is an on-going, never ending p\rocl:esse; which is pervasive to
all reading and to verbal discourse. There can be no precise stagting
Or\StO?pﬁlé- pomt from whid{/o judge a reader's "complete® miderstanding.

/
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Perhaps the ultimate goal of 'glos'sing should"include an additional

aspect: To develop readers who are aware of the factors wfnch contn-
bute to, or. mterfere w1t.h _the1r mderstandmg of the full range of

. material they encounter. Such a dual goal would 1dent1fy glossmg both

(a) as a v@y to streng}.hen students' readmg cmprehmsmn sk1lls and
strateg1es, ‘and also (b) as a means ( provide students with meta- ,—

cognitive knowledge and mmghgs assgxmed to underlie the ability to con-

trol one's own mental activities. _ C.
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